
 

 

WEST WALSALL E-ACT ACADEMY – SEND TEACHER TOOLKIT 

AREA OF 
SEND 

What needs does this 
area include? 

What barriers may face a student 
with any of these needs? 

How can I make my teaching more inclusive in order to aid the progress of any of my students 
with these needs?* 
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-Learning difficulties (mild, 
moderate or severe) 
Also known as. MLD 

-Acquiring age-appropriate basic literacy and 
numeracy skills 
-Retaining information 
-Difficulty in  understanding abstract 
ideas/lacking an imagination 

-Structure their learning in small manageable ‘chunks’ 
-Avoid rushing the learning (plan for ‘processing time’) 
-Present the same concept in a variety of ways (aid engagement and reinforces learning) 
-Plan for opportunities to provide immediate feedback (in order boost self-esteem during the lesson) 
-Give praise regularly 
-Provide visual aids and/or physical objects and artefacts to help students understand complex ideas 

-Specific learning difficulty: 
Dyslexia 

-Reading, spelling 
-Memory 

-Students may not like black font on white paper; experiment with different coloured paper/font (ask the student what 
they like!) 
 -Use a visual glossary/dictionary where possible 
-Provide visual aids to support their access to - and engagement with - textual resources 

- Specific learning 
difficulty: Dyscalculia 

-Difficulty recognizing and learning patterns 
-Difficulty with the language of Maths 
-No number ‘sense’ (eg. if you ask this student 
to turn to page 150 in a 300 page book, they 
will start turning individual pages from page 1) 

-Reinforce key Mathematical terms by writing them on the board, as you model how to carry out a Mathematical task 
-Use written instructions as opposed to verbal 
-Allow them extra time to carry out Maths related tasks 

- Specific learning 
difficulty: Dysgraphia 

-Writing issues, especially handwriting -Provide the student with a handwriting pen 
-Allow the student to work at a comfortable pace when reading/writing (they will need more time) 
-Praise the smallest of successes! 
-When students need to produce an extensive piece of writing remember POWER: 
P - plan your paper 
O - organize your thoughts and ideas  
W - write your draft  
E - edit your work  
R - revise your work, producing a final draft 

- Specific learning 
difficulty: Dyspraxia 

-Hand-eye coordination, balancing -Give clear and unambiguous instructions 
-Allow extra time for completion of tasks 
-Break down tasks into smaller, manageable ‘chunks’ 
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L -Hearing impairment 
Also known as. HI 

-A limited vocabulary range due to their 
hearing loss having delayed their language 
acquisition 
-Missing key pieces of information in a noisy 
environment 

-Always face the student when talking 
-Repeat good answers from peers to ensure that the HI student benefits from them 
-Provide your student with a subject/topic keyword list that you will refer to throughout the scheme of work (good 
reinforcement) 
-Use visual aids 
-Don’t shout or over-pronounce your words 

 
-Visual impairment 
Also known as. VI 
 

-Seeing the board clearly 
-Accessing textbooks 
-Writing 

-All VI students have low vision devices (allow and encourage the use of these-students know how to use them) 
-Encourage their independence 
-Seat them appropriately in the classroom (ask them but suggest at the front of the class)   
-Plan ahead and arrange for the magnifying of any texts etc that they will require 
-Allow extra time for writing/reading activities  

*For further help to make your teaching more inclusive, liaise with the SENCO   (S. Saeed – 2016) 
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-ASD (Autism) including 
Aspergers 

-Understanding ambiguous language and a 
change in vocal tone 
-Understanding body language 
-Understanding what is socially 
appropriate/acceptable (vocal tone, body 
language); this can be misconstrued as 
rudeness 
-Coping with sensory issues (eg crowded 
rooms, loud noises etc) 

-Use clear unambiguous language 
-Use visual and physical aids (artefacts) to aid understanding 
-Model good communication skills yourself 
-Allow thinking time after asking questions (be prepared for long pauses from the student) 
-Remain calm with them; avoid raising your voice 
-Avoid having any unstructured time during your lessons; ASD students should always be clear on what they need to do 
-Avoid anxiety triggers (eg. if loud taking upsets them – avoid raising your voice) 
-Have clear routines in your classroom 
-Give ample reassurance and advance notice to students if the normal routine is going to change 
-Make connections between your lesson content and the real world 

-Delayed and disordered 
development (when a 
student develops 
physically, emotionally but 
at a slower rate than age-
fellows) 

-Communicating with others 
-Focusing for short/long periods of time 
-Having self-esteem/displaying confidence 
-Struggling to follow simple instructions 
-Struggling to retain information 

-Model good speech usage 
-Give the student increasing power in the classroom (eg. book monitor but then when more confident they could be small 
group leader and even end up leading a chunk of the lesson etc) 
-Be patient, let the student develop at their own pace but constantly encourage them 
-Value the place of talk in your classroom 
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-ADHD (Attention Deficit 
Hyperactivity Disorder) 

-Focusing for lengthy periods of time on the 
same task 
-Staying still 
-Learning to share the teacher’s attention with 
other people 
-Taking turns during lessons 
-Making appropriate choices of body language 
and speech (tone and language) 
-Coping with sudden/unexpected changes 

-Remain calm with them; avoid raising your voice 
-Be specific with instructions and keep eye contact when doing so 
-Plan opportunities for immediate feedback (boosts self-esteem and gives student an instant progress check) 
-Reduce emphasis on competition in lesson  
-Give them responsibilities in lesson (can range from book monitor to leading on learning for a short chunk of learning 
during the lesson) 
-Praise regularly 
-Use multi-sensory stimuli to aid engagement BUT also plan in some ‘calm down time’ so that they are not over-stimulated 
-Use your seating plant to support them (sit them by positive peers and away from distractions such as window, radiator, 
door etc) 

-Emotional and 
behavioural difficulties 
-Anxiety or depression 
-Attachment disorder 

-Self-esteem 
-Coping with unexpected situations or 
pressurised situations (eg. exams, noisy 
classrooms etc) 
-Creating good relationships with others so 
that group work can take place 
-Depending too much on the teacher/TA 

-If reprimand is required, then it should happen once the situation/student has calmed down; it should happen quietly and 
privately not publicly 
-Plan for opportunities to provide immediate feedback (in order boost self-esteem during the lesson) 
-Always assess positively (academy marking - what went well and would be even better if...) 
-Model good interaction skills 
-Sit by positive peer role models 
-Demonstrate an active interest in the student’s wellbeing (eg. a brief positive comment whilst meeting and greeting at 
classroom door) 

*For further help to make your teaching more inclusive, liaise with the SENCO  (S. Saeed – 2016) 


